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Annual Report for Year 3 (ending 6/30/2010) 



McMentor, summer report 2010 
 
Title:  Mentoring at McNeese State University (McMentor) 
 Post-Katrina Support Fund Initiative, Primarily Education Subprogram  
 
1. Personnel 

Principal Investigator: L. Harold Stevenson, Professor and Administrator Quality 
Enhancement Plan  
Professor Stevenson is responsible for the day-to-day management of the program including 
the selection of peer mentors and coordinating the program with faculty teaching the target 
courses.  He reports directly to the Provost/Vice President of Academic Affairs, and he has a 
one-half time faculty appointment in the Harold and Pearl Dripps Department of Agricultural 
Sciences.  The Director of Research Services ensures that the proposed functions of 
McMentor are carried out and Research Accounting office ensures that all funds are spent in 
accordance with program objectives and in compliance with financial regulations of the State 
of Louisiana. 

 
Co-Principal Investigator:  Nikos Kiritsis, Associate Professor and Dean College of 
Engineering and Engineering Technology 
Dean Kiritsis acts as an internal consultant for the program and ensures that the program 
meets university expectations 

 
Co-Principal Investigator:  George Mead, Professor and Dean College of Science 
Dean Mead acts as an internal consultant for the program and ensures that the program meets 
the expectations of the College of Science and the university.  
 
Co-Principal Investigator:  Mark Wygoda, Professor and Department Head, Biological and 
Health Sciences. Dr. Wygoda acts as an internal consultant and facilitates the selection of 
courses and faculty that participate in the peer mentoring in Biology courses. 
 
Co-Principal Investigator:  Sid Bradley, Assistant Professor of Mathematics and 
Computing Sciences, acts as an internal consultant and facilitates the involvement of 
McMentor with mathematics courses 
 
Assistant Professor: Duston Hoffman organizes faculty involved in Biology 101, 
Introduction to Biology I He also monitors mentor activity and allows the use of the 
laboratory dedicated to the departmental course in Mammalogy for mentoring activities 
conduced by the program.  Dr. Hoffman leads the efforts of the Biology faculty to conduct 
research on the efficacy of mentoring services. 
 
Administrative Assistant: Georgette Shades provides clerical services to the project.  Her 
contributions include receiving and processing applications from potential mentors, 
providing information to the decision-makers on the academic records of potential mentors, 
preparing paperwork needed by the Office of Student Employment, maintaining records of 
mentor work performance, maintaining a daily record of student participation in the program, 
managing time sheets and payroll distribution.   
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2. Activities and Findings 
Describe the major research and educational activities undertaken in this reporting 
period.  
Seventeen peer mentors served the program by assisting students in all sections of Biology 
101 and 225 this reporting period.  The great majority of the activity in the Spring term was 
related to BIOL 101.  The peer mentors participated in training sessions with the faculty 
members in charge of the various sections and they met with students in those classes for 
mentoring sessions on a walk-in basis.   

 
 Describe and provide data supporting the major findings resulting from these 
 activities 

For the classes in BIOL 101 during the Fall 2009 and the Spring 2010 term, an increase was 
noted in the fraction of students in BIOL 101 Introduction to Biology; however, there was a 
substantial decrease among students enrolled in BIOL 225 and 226 (Anatomy and 
Physiology).  These results are a direct result of faculty participation or the lack thereof.  The 
faculty leader was Dr. Hoffman who strongly encouraged students in the introductory 
biology course to participate by providing bonus points on tests.   
 
The number of student visits to the facility set aside for interactions among students and peer 
mentors was 462 during the Fall term of 2009.  The number of visits per week varied from 13 
the last two class days of the term and 63 during a test week.  Faculty turnover among those 
instructing in BIOL 225 and 226 (Anatomy and Physiology) precipitated a reduction in the 
number of student visits to peer mentors during the Spring term.  However, that reduction in 
A&P students allowed us to isolate issues associated with the efficacy of our approach to 
providing assistance to students  
 
The loss of participation by those faculty members involved in BIOL 225 and 226 led to a 
reduction in the number of total tutorials in the Spring term of 2010 as compared to Spring 
2009.  There were 639 student visits to the facility in the Spring of 2009 compared to 564 
student visits in Spring 2010.  Of the 564 student visits during the Spring term of 2010, 523 
(93%) were from BIOL 101 classes.  The number of students coming into the center per 
week ranged from 20 (first week) to 77.  However, we still see clusters of visits centered on 
the weeks that tests are given, 60-70 visits during test weeks and 18 – 20 during nontest 
weeks.  
 
As indicated in previous reports, this type of behavior on the part of students cannot be 
expected to result in improved learning.  True to expectations, the performance on Biology 
101 exams has not changed over the past three semesters despite of an increase in the number 
of visits to the facilities where peer mentors and biology students can work on issues related 
to the course.  The data from Dr. Hoffman’s class for three semesters are shown below.  The 
spring 2009 term can be considered a benchmark (control) term and the next two terms can 
be considered to be experimental in that a major effort was made to get students in the class 
to visit the McMentor facilities.  Despite over 500 student visits to the facilities, no 
improvement in student performance in terms of test scores are evident when class averages 
are examined.  See table below. 
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Table: The average student performance on four examinations administered during each to 
three semesters and the mean of those scores.  The instructor, required textbook, course 
content, and the examinations were unchanged from term to term.  Peer mentoring was not 
strongly encouraged during the Spring term of 2009.  Students were awarded bonus points if 
they participated in the mentoring program in the latter two terms.   
 
. Semester Exam 1  Exam 2 Exam 3 Exam 4  Sem. Mean . 
 
 Spring 2009 70.6  70.3  65.8  71.5  69.5 
 
 Fall 2009 68.6  71.2  69.3  67.5  69.1 
 
 Spring 2010 67.5  67.3  68.1  70.6  68.4 
.                . 

  
 
Describe the opportunities for student training and workforce development 

The assessment of the outcomes of the work undertaken in the McMentor program in 
academic year 2009-2010 along with opportunities for student training are considered below 
under the part of the report calling for a description of the problems encountered during the 
last year.  Peer training will change substantially in the upcoming Fall 2010 term as indicated 
below. 
 

Describe community development and/or outreach activities your project has 
 undertaken 

The community outreach during this year have been limited.  
 
Describe any problems encountered during the last year of project activities 
The system used to deliver peer tutoring and mentoring services for introductory courses in the 
biology area have evolved in response to the assessment of outcomes each year.  We are yet to 
develop a system that delivers maximum benefits to the students.  One certainty that has 
developed through this process of trial and assessment relates to student participation.  Students 
cannot profit from tutoring if they do not show up at the tutoring site.  Almost invariably, first-
year students are fully confident of their ability to earn an A or B in any first-year biology class.  
After all, they have already mastered biology in high school; first-year students view college 
biology as just more of the same.  “I do not need tutoring” is a common refrain.  
 
When about 50 percent of these self-assured students earn a D or F on the first semester test, 
their confidence is not shaken.  Students continue to feel that the fault must reside in the 
instructor’s method of teaching or testing.  Surely, the instructor will come to realize the error of 
their ways and the result will be better on test two.  The concept of seeking assistance 
materializes in only a few students.  The results are predictable; the same actions yield the same 
results on subsequent tests.  Persuading the masses to attend mentoring sessions requires 
something more than a poor test performance.  
 
We have employed several methods to encourage first-year student to avail themselves of 
mentoring services offered by McMentor.  Students ignored classroom exhortations by the 
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teaching faculty; likewise, they were not responsive to peer testimonials.  Requiring participation 
in participation as part of the course grade evoked a storm of protest from the students forcing 
the faculty to abandon that initiative.  
 
Applying bonus points that potentially can improve the final grade assigned for the course for 
participation proved to be a usable vehicle to increase the number of student visits to the facility.  
Students earned bonus points if they came to the center, signed the attendance roster, and stayed 
for an appropriate length of time.  However, this apparent increase in the use of our services did 
not result in enhanced student performance of tests.  The grade distributions on tests after the 
institution of bonus availability were not different from the distributions observed before the 
availability of tutoring.  
 
Assessment of the results revealed two factors that worked against the enhancement of grade 
performance on tests by visiting the program’s mentoring center.  One, students flocked to the 
center the day before the test or even the day of the test.  Visiting the center before the test 
ensured the availability bonus points added to the test score.  However, learning was at a 
minimum; cramming the day before the test by any other name does not allow for the growth and 
stabilization of synapses needed for learning to be evident the next day (Robert Leamnson.  
1999. Thinking About Teaching and Learning: Developing Habits of Learning with First Year 
College and University Students.  Stylus Publishing, Sterling, VA).  As counter-productive as 
visiting the peer mentor the day before the test is to establishing the neuronal networks 
associated with learning, the students exhibited an even more troubling behavior.  
 
Interviews with peer mentors retained to assist students that visit the center indicate that signing 
the attendance roster and sitting in the center does not constitute participating in mentoring 
activities.  The peer mentors reported that most frequently the students in Biology 101 came to 
the center and spent their time "studying.”  Basically, they would not engage in conversation 
with their peers, even when asked what their questions were or if they needed help with the 
course content in any way.  The biology students had simply moved their “study” location for the 
sake of a few bonus points.  
 
We confirmed the unproductive behaviors reported by the peer mentors through a review of the 
Student Evaluation of Instruction completed by students in the biology class in question.  Some 
students indicated that they appreciated the opportunity to receive bonus points without any 
reference to the assistance available.  As a positive attribute of the class, one student commented 
on that “tutoring is available to students,” without any personal reference to participating in the 
process.  Another student indicated that the opportunity to earn bonus points provided him/her an 
opportunity “to study or review.”  These comments contribute to our understanding of the lack of 
improvement in average test scores in spite of the use of the tutoring room.  
 
The findings sketched above indicate that significant improvement in test performance will not 
take place using the current system of providing evidence that students visited the center.  When 
a student comes into the space provided and simply sits quietly reading notes or the course text, 
substantial learning of content does not take place.  Mentors and mentees must engage in 
conversations related to course content before neuronal pathways are created or reinforced 
(James E. Zull. 2002. The Art of Changing the Brain: Enriching the Practice of Teaching by 
Exploring the Biology of Learning.  Stylus Publishing, Sterling, VA).  
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In an attempt to promote this conversation, the program leadership intends to provide 
conversation starters that mentors can use to initiate conversations about course content.  
Likewise, the instructional faculty, program leadership, and the McNeese Counseling Center will 
provide training for mentors in overcoming student resistance to talking about course content.  
The McNeese Counseling Center is an ideal partner for training programs that will assist our 
mentors in promoting open communications about course content needed for learning to take 
place.  The Counseling Center has agreed to join us in this endeavor.  Holding course content, 
instruction, and testing constant while altering the behavior of students will give us an 
opportunity to study a languaging approach to learning. 
 

We will develop leading, open-ended questions that we can supply to peer mentors as the content of the 
course progresses during the semester.  We intend to be aggressive in promoting two-way conversations 
with mentees to promote the development of the requisite synapses needed for the operation of the 
complete learning cycle in the brain (Zull, 2002).  In addition, we will not certify that a student has visited 
the mentoring opportunity (and indicate that bonus points have been earned) until a conversation centered 
on course content has taken place between with a mentor.  

3. Contributions 
The potential improvements in undergraduate education at McNeese State University 
envisioned by the McMentor program can be summarized in a short statement: We intend to 
change the dominant culture on campus from a sink-or-swim approach to higher education 
from which a relative few profit to a culture dominated by cooperative efforts from which a 
majority of students can profit.  We are trying to break the PCP cycle at a commuter college.  
Students drive to the campus and stop in the Parking lot, go to Class, return to the Parking lot 
and leave.  The Parking lot-Class-Parking lot syndrome is the route form present mediocrity 
to future mediocrity.  Only a few prosper under this practice; most leave.  We want students 
to spend some time on campus talking about matters of educational interest.  If we can get 
them to stay for some quality peer mentoring, students will persist longer and finish in higher 
numbers.  If we can encourage the students to adopt the “social studying” habits of nursing 
students and institute a mentoring program successfully among freshman students, 
improvements will be apparent and institutional capacity will increase, the project will be 
sustainable, and the project will have scalability as other colleges will join the effort.  We 
cannot say yet if this will happen, but we are progressing through the “effort-assessment-
plan-effort” cycle in an effort to improve the outcome of higher education. 
 

4. Project Revisions 
The McMentor experience had been an experimental effort of enhance student performance 
in some gatekeeper courses in the STEM areas. In previous reports, we have indicated some 
institutional and operational issues that have promoted changes in McMentor.  We will get 
closer to the optimum program with the changes anticipated above in the section titled:  
 
Describe any problems encountered during the last year of project activities.  No doubt, 
the learning will continue.  
 



Annual Report for Year 2 (ending 6/30/2009) 

  



McMentor, summer report 2009 
 
Title:  Mentoring at McNeese State University (McMentor) 
 Post-Katrina Support Fund Initiative, Primarily Education Subprogram  
 
1. Personnel 

Principal Investigator: L. Harold Stevenson, Professor and Administrator Quality 
Enhancement Plan and Acting Director of Mentoring 
Professor Stevenson is responsible for the day-to-day management of the program including 
the selection of peer mentors and coordinating the program with faculty teaching the target 
courses.  He reports directly to the Provost/Vice President of Academic Affairs and he has a 
one-half time faculty appointment in the Harold and Pearl Dripps Department of Agricultural 
Sciences.  The Director of Research Services ensures that the proposed functions of 
McMentor are carried out and Research Accounting office ensures that all funds are spent in 
accordance with program objectives and in compliance with financial regulations of the State 
of Louisiana. 

 
Co-Principal Investigator:  Nikos Kiritsis, Associate Professor and Dean College of 
Engineering and Engineering Technology 
Dean Kiritsis acts as an internal consultant for the program and ensures that the program 
meets university expectations 

 
Co-Principal Investigator:  George Mead, Professor and Dean College of Science 
Dean Mead acts as an internal consultant for the program and ensures that the program meets 
the expectations of the College of Science and the university.  
 
Co-Principal Investigator:  Mark Wygoda, Professor and Department Head, Biological and 
Health Sciences. Dr. Wygoda acts as an internal consultant and facilitates the selection of 
courses and faculty that participate in the peer mentoring in Biology courses. 
 
Co-Principal Investigator:  Sid Bradley, Assistant Professor of Mathematics and 
Computing Sciences, acts as an internal consultant and facilitates the involvement of 
McMentor with mathematics courses 
 
Assistant Professor:  Jay Comeaux, Department of Biological and Health Sciences, is a 
faculty volunteer; he manages the selection and initial training of peer mentors for placement 
in appropriate classes 
 
Director Freshman Foundations and Students in Transition:  Donna Self facilitates the 
securing of an outside trainer and directs the training of peer mentors, including those 
working for McMentor 
 
Assistant Professor: Duston Hoffman organizes faculty involved in Biology 101-102, 
Introduction to Biology I and II and Biology 225-226, Human Anatomy and Physiology I 
and II.  He also monitors mentor activity and allows the use of the laboratory dedicated to the 
departmental course in Mammalogy for mentoring activities conduced by the program.  Dr. 
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Hoffman leads the efforts of the faculty in the indicated courses to involve enrolled students 
in the mentoring program.   
 
Administrative Assistant: Georgette Shudes provides clerical services to the project.  Her 
contributions include receiving and processing applications from potential mentors, 
providing information to the decision-makers on the academic records of potential mentors, 
preparing paperwork needed by the Office of Student Employment, maintaining records of 
mentor work performance, maintaining a daily record of student participation in the program, 
managing time sheets and payroll distribution.   

 
2. Activities and Findings 

Describe the major research and educational activities undertaken in this reporting 
period.  
Seven peer mentors served the program by assisting students in all sections of Biology 101 
and 225 this reporting period.  The peer mentors participated in training sessions with the 
faculty members in charge of the various sections and attended lectures held in classes for 
which they were responsible.  They then met with students in those classes for mentoring 
sessions.   

 
 Describe and provide data supporting the major findings resulting from these 
 activities 

For the classes in BIOL 101 during the Fall 2008 and the Spring 2009 term in which peer 
mentoring, an increase was noted in the fraction of students participating due to the efforts of 
Dr. Hoffman in strongly encouraging students to participate.  We changed the operation of 
the program significantly in the Spring term 2009.  The result was a marked increase in 
tutorials. We participated in 639 tutorials in Spring 2009.  The number per week ranged from 
12 (first week) to 83.  However, 132 or 21% were in the last two weeks of the term just prior 
to final examinations. In fact, when one looks at the weekly totals, one can see four waves of 
students seeking assistance during the term.  Three waves correspond to the three weekly 
tests during the term and the fourth was prior to the final.  This observation tell us that we 
need to encourage continuous work rather than just in response to an upcoming test.  
Nevertheless, we were able to overcome the previously observed results at McNeese.   
 
The efforts of the faculty are critical to student behavior.  We also improved the physical 
space used for the tutoring activity, concentrating everything in one location that could be 
monitored and controlled during normal “working hours.”  The use of one room to conduct 
all student sessions changed the “nature” and effectiveness of what we were doing.  
  
The percent of students receiving grades of either W or F in Biology 101 sections was close 
to the historical average.  We expect that a further strengthening of the program as of the fall 
term in 2009 in terms of the physical space and student management system will show 
positive results.   
 
The Board of Regents competency assessed for the Biology 101 course was understanding 
the scientific method.  Specific questions concerning the scientific method were embedded in 
the final examination.  Students were considered proficient if they could answer 4 of the 6 
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embedded questions correctly.  Of the students that completed the course, 100% were 
considered proficient in term of understanding the scientific method.  

 
 Describe the opportunities for student training and workforce development 

Part One of the ultimate objectives of the McMentor program is to institutionalize the 
tutoring/mentoring opportunities at McNeese.  The campus lacks a comprehensive program 
to deploy these services to students.  Part Two is the development of a culture on campus that 
is supportive of the idea that a successful college experience is based on the continuous, daily 
engagement with course content rather than trying to “cram” everything into a few days 
before a testing experience.  Think of a semester as a distance run rather than a series of 
sprints.  Part Two is the purview of the campus-wide course that goes by the name of 
Freshman Foundations 101.  McMentor is at work on Part One.  ADD HERE 
 
The undergraduate students that participate in the training and execution of the McMentor 
initiative will learn techniques and skills needed in the execution of their tutoring and 
mentoring responsibilities on campus.  However, they will also benefit in terms of their own 
intellectual and ethical development resulting in a net gain when these student leaders 
assume their positions in the workforce following graduation.  

 
 Describe community development and/or outreach activities your project has 
 undertaken 

The community outreach during this year have been limited.  
 
 Describe any problems encountered during the last year of project activities 

The problems encountered during project year one can be summarized in two categories.  
One: The inability to hire an individual to assist with the development of the McMentor 
program.  As we prepared to start the hiring process, a freeze was placed on state hiring.  
Since the freeze was lifted at the end of June, the process is starting again to secure the 
services of an individual to assist with this program.  Two: The lack of a positive response to 
the availability of peer mentoring on the part of the students enrolled in Biology 101.  Since 
we now can get them to participate in the opportunities that we have built for them, the next 
step is developing the culture of continuous effort. The program alterations intended to 
correct this problem are given in part 4, Project Revisions.   

 
3. Contributions 

The potential improvements in undergraduate education at McNeese State University 
envisioned by the McMentor program can be summarized in a short statement: We intend to 
change the dominant culture on campus from a sink-or-swim approach to higher education 
from which a relative few profit to a culture dominated by cooperative efforts from which a 
majority of students can profit.  We are trying to break the PCP cycle at a commuter college.  
Students drive to the campus and stop in the Parking lot, go to Class, return to the Parking lot 
and leave.  The Parking lot-Class-Parking lot syndrome is the route form present mediocrity 
to future mediocrity.  Only a few prosper under this practice; most leave.  We want students 
to spend some time on campus talking about matters of educational interest.  If we can get 
them to stay for some quality peer mentoring, students will persist longer and finish in higher 
numbers.  If we can encourage the students to adopt the “social studying” habits of nursing 
students and institute a mentoring program successfully among freshman students, 
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improvements will be apparent and institutional capacity will increase, the project will be 
sustainable, and the project will have scalability as other colleges will join the effort.  We 
cannot say yet if this will happen. 
 
The first step in bringing institutionalization of tutoring and mentoring efforts are being t 

 
4. Project Revisions 

Two important changes on campus necessitated revisions in the plans for McMentor, both of 
which were controlled by circumstances outside of the project. Institutionalization of a 
mentoring/tutoring culture on campus constitutes a third revision of the project.  This is a 
change being instituted, in part, by the McMentor management team.   
 
First, changes were made in the degree requirements for the Bachelor of Science in Nursing.  
Prior to the changes, students were required to complete two semesters of Anatomy and 
Physiology, Biology 225 and 226, during the freshman year.  In an effort to improve student 
performance in those courses, the nursing curriculum was changed to include BIOL 101 
during the freshman year so that students could be exposed to background preparatory 
material.  This change impacted two of the three courses that formed by basis of the 
McMentor proposal.  A second change impacted the third of courses forming the basis of the 
proposal, MATH 113.  The MATH course moved from a 3-credit hour course requiring three 
hours of lecture per week to a 3-credit hour course requiring two hours of lecture and three 
hours of laboratory each week.  Both these changes required a delay in the incorporation of 
peer mentors into the course structure of BIOL 225 and MATH 113.    
 
A third revision in program operations reflects a change in the institution as it relates to 
mentoring and tutoring.  The management of the McMentor program is teaming with the 
College of Science and the McNeese contingent engaged in the Louis Stokes—Louisiana 
Alliance for Minority Participation (LS-LAMP) to bring about a structural change in how the 
institution delivers mentoring services to our students.  All three units have experience 
dealing with mentoring and tutoring.  Those experiences were put together to build a better 
system for the school. 
 
McNeese State University had a fragmented system for delivery of the mentoring services to 
students.  The first point of contact made by first-time, first-year students entering McNeese 
is through the Department of General and Basic Studies.  That unit serves as academic 
advisors to all traditional incoming students.  The department also operated the Learning 
Center, a tutoring center for the university.  Since tutoring and mentoring were not the 
primary responsibility of General and Basic Studies, the Learning Center operation was not 
as productive as it could have been.  Relying on the LS-LAMP and McMentor experiences, 
The College of Science stepped up to consolidate tutoring and mentoring services on campus 
in one place.  
 
The College of Science will operate the Academic Computing and Learning Center in 
Kirkman Hall on the McNeese campus.  McMentor will provide training services and supply 
peer mentors/tutors who give assistance for BIOL 101-102 and BIOL 225-226 students.  The 
center will provide space and supervisory functions to maintain a collegial atmosphere.  
McMentor will recruit and train student peers to assist those enrolled in the courses of 
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interest.  Likewise, McMentor will continue the coordination with instructors to ensure that 
students visit the center on a regular schedule to avoid the necessity of cramming everything 
into a few days before the test or the final examination (a practice that is doomed to failure 
because it is contrary to how the biology of the brain works).  McNeese will have a new day 
in the delivery of learning assistance to student.  
 



Annual Report for Year 1 (ending 6/30/2008) 

 

 



McMentor, summer report 2008 
 
Title:  Mentoring at McNeese State University (McMentor) 
 Post-Katrina Support Fund Initiative, Primarily Education Subprogram  
 
1. Personnel 

Principal Investigator: L. Harold Stevenson, Professor and Administrator Quality 
Enhancement Plan and Acting Director of Mentoring 
Professor Stevenson is responsible for the day-to-day management of the program including 
the selection of peer mentors and coordinating the program with faculty teaching the target 
courses.  He reports directly to the Provost/Vice President of Academic Affairs and he has a 
one-half time faculty appointment in the Department of Biological and Environmental 
Sciences.  The Director of Research Services ensures that the proposed functions of 
McMentor are carried out and Research Accounting office ensures that all funds are spent in 
accordance with program objectives and in compliance with financial regulations of the State 
of Louisiana. 

 
Co-Principal Investigator:  Nikos Kiritsis, Associate Professor and Dean College of 
Engineering and Engineering Technology 
Dean Kiritsis acts as an internal consultant for the program and ensures that the program 
meets university expectations 

 
Co-Principal Investigator:  George Mead, Professor and Dean College of Science 
Dean Mead acts as an internal consultant for the program and ensures that the program meets 
university expectations 
 
Co-Principal Investigator:  Mark Wygoda, Professor and Department Head, Biological and 
Environmental Sciences 
Dr. Wygoda acts as an internal consultant and facilitates the selection of courses and faculty 
that participate in the peer mentoring in Biology courses 
 
Co-Principal Investigator:  Sid Bradley  
Mr. Bradley acts as an internal consultant and facilitates the involvement of McMentor with 
mathematics courses 
 
Assistant Professor:  Jay Comeaux, Department of Biological and Environmental Sciences 
Dr. Comeaux, a faculty volunteer, manages paperwork related to student employment as well 
as the selection and initial training of peer mentors for placement in appropriate classes 
 
Director Freshman Foundations and Students in Transition:  Donna Self,  
Ms Self facilitates the securing of an outside trainer and directs the training of peer mentors, 
including those working for McMentor 
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2. Activities and Findings 
Describe the major research and educational activities undertaken in this reporting 
period.  
Five peer mentors were placed in five pilot sections of Biology 101, Introduction to Biology 
I.  The peer mentors participated in training sessions with the faculty members in charge of 
the various sections and attended lectures held in classes for which they were responsible.  
They then met with students in those classes for mentoring sessions.   

 
 Describe and provide data supporting the major findings resulting from these 
 activities 

For the classes in BIOL 101 during the Fall 2007 and the Spring 2008 term in which peer 
mentoring, less than 10 percent of the students availed themselves of the service.  This result 
indicates that we were not able to overcome the previously observed results at McNeese and 
other institutions utilizing mentoring, tutoring, and supplemental instruction that depends on 
voluntary participation on the part of students.  Despite our best efforts, students just do not 
participate in voluntary activities.  (For changes in policy to combat this circumstance, see 
part 4, Project Revision below.)  
 
The percent of students receiving grades of either W or F in Biology 101 sections was 62.9 
percent, the historical average.  This is a reflection of the nonresponsive behavior of students 
when offered assistance through peer mentoring as reported above.  See Project Revision for 
an outline of the changes that are planned in response to this finding. 
 
The Board of Regents competency assessed for the Biology 101 course was understanding 
the scientific method.  Specific questions concerning the scientific method were embedded in 
the final examination.  Students were considered proficient if they could answer 4 of the 6 
embedded questions correctly.  Of the students that completed the course, 100% were 
considered proficient in term of understanding the scientific method.  

 
 Describe the opportunities for student training and workforce development 

In part e, Utility of Final Product of Appendix B, Scope of Services appended to the program 
application the disjointed nature of the tutoring and mentoring services at McNeese was 
highlighted.  The first step in bringing cohesion to this side of student services was taken 
under McMentor.  Peer tutors and mentors associated with the Freshman Foundations 
courses, the Write to Excellence Center, and with McMentor will receive joint training on 
August 12, 2008.  Dr. Saundra Y. McGuire, Director Center for Academic Success at 
Louisiana State University and a frequent trainer for the Southern Association of Colleges 
and Schools, will be the principal trainer.  McMentor will provide a portion of the logistical 
and financial support for Dr. Saundra McGuire’s visit.   
 
The undergraduate students that participate in Dr. McGuire’s day-long activities will learn 
techniques and skills needed in the execution of their responsibilities on campus.  However, 
they will also benefit in terms of their own intellectual and ethical development resulting in a 
net gain when these student leaders assume their positions in the workforce following 
graduation.  
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 Describe community development and/or outreach activities your project has 
 undertaken 

The community outreach during this year have been limited to an appearance on the morning 
and evening news programs broadcasted by the local affiliate of NBC (our only local 
television station).  

 
 Describe any problems encountered during the last year of project activities 

The problems encountered during project year one can be summarized in two categories.  
One: The inability to hire an individual to assist with the development of the McMentor 
program.  As we prepared to start the hiring process, a freeze was placed on state hiring.  
Since the freeze was lifted at the end of June, the process is starting again to secure the 
services of an individual to assist with this program.  Two: The lack of a positive response to 
the availability of peer mentoring on the part of the students enrolled in Biology 101.  The 
program alterations intended to correct this problem are given in part 4, Project Revisions.   

 
3. Contributions 

The potential improvements in undergraduate education at McNeese State University 
envisioned by the McMentor program can be summarized in a short statement: We intend to 
change the dominant culture on campus from a sink-or-swim approach to higher education 
from which a relative few profit to a culture dominated by cooperative efforts from which a 
majority of students can profit.  We are trying to break the PCP cycle at a commuter college.  
Students drive to the campus and stop in the Parking lot, go to Class, return to the Parking lot 
and leave.  The Parking lot-Class-Parking lot syndrome is the route form present mediocrity 
to future mediocrity.  Only a few prosper under this practice; most leave.  We want students 
to spend some time on campus talking about matters of educational interest.  If we can get 
them to stay for some quality peer mentoring, students will persist longer and finish in higher 
numbers.  If we can encourage the students to adopt the “social studying” habits of nursing 
students and institute a mentoring program successfully among freshman students, 
improvements will be apparent and institutional capacity will increase, the project will be 
sustainable, and the project will have scalability as other colleges will join the effort.  We 
cannot say yet if this will happen. 

 
4. Project Revisions 

Two important changes on campus necessitated revisions in the plans for McMentor, both of 
which were controlled by circumstances outside of the project.  
 
First, changes were made in the degree requirements for the Bachelor of Science in Nursing.  
Prior to the changes, students were required to complete two semesters of Anatomy and 
Physiology, Biology 225 and 226, during the freshman year.  In an effort to improve student 
performance in those courses, the nursing curriculum was changed to include BIOL 101 
during the freshman year so that students could be exposed to background preparatory 
material.  This change impacted two of the three courses that formed by basis of the 
McMentor proposal.  A second change impacted the third of courses forming the basis of the 
proposal, MATH 113.  The MATH course moved from a 3-credit hour course requiring three 
hours of lecture per week to a 3-credit hour course requiring two hours of lecture and three 
hours of laboratory each week.  Both these changes required a delay in the incorporation of 
peer mentors into the course structure of BIOL 225 and MATH 113.    
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A third revision in program operations was made in response to the failure of the students to 
respond favorably to the availability of peer mentoring as reported in part 2 above.  
Experience with attempts to encourage students to participate in activities outside of the 
classroom has provided an important lesson: Unless a grade is attached to some outside-of-
class activity, only a few (often those who do not need the enhanced assistance) will avail 
themselves of the opportunity.  With this observation in mind, the group teaching Biology 
101 has agreed to include in the syllabus a requirement to visit with an undergraduate peer 
mentor at least once every other week for grade credit amounting to 7.5% of the points 
contributing to the final grade.  The program management agreed to provide professional 
training for peer mentors to increase the probability that the contact between mentor and 
student will be productive.  Additionally, the program has agreed to provide a scheduling 
mechanism so that the weekly contact can be scheduled.   




